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Welcome to our last newsletter. The end of the academic Thank AMatale
year brings with it the end of the NCLRC. A bitter-sweet ii‘[. S
occasion for us, we nevertheless, have brought together vn“ i

our regular columnists for one more sharing session on et Toda
how to incorporate business language into the regular @ ; d S
language classroom, a SoundBite on planning for authentic ol

instruction, and a reflection of YANA’s columns. We take a 2

quick technology look at using blended learning platforms. GI'aCIaS
Our feature article is about the use of authentic materials

to create authentic experiences. We announce the 2™ edition of our most recent
free educational resource, Teaching World Languages: A Practical Guide, and have
comments from our Director. As always, we wish you a good summer for renewal
and expansion, and a future of reaching and stretching to meet the needs of your
students with fun and meaningful learning for proficiency.

... you might be incorporating blended
learning into your lessons already.
From Tech for Teachers

A warm and heartfelt thank
you to all of you who have
made it possible for the
NCLRC to fulfill its mission “zo
improve the teaching and
learning of foreign languages in
the United States.”

~Anna Uhl Chamot

From Special Feature

Thank you for being faithful
readers of this column and |
sincerely hope that you will go
back through some of them when
you have a question or are looking
for a different approach. My best
wishes to each of you as you

continue your own professional
journey toward bringing the best

The focus [in Teaching World Languages
[ g guages] there is into your classroom to

is on ways in which the teacher can usher enhance the leaming opportunities
students along the pathway to increased of your students.

proficiency. From

From Announcements

It is important to acknowledge that at
times it is necessary to stretch the
boundaries and acquire new skills that are
squarely planted in the disciplines of
business and economics.

From Business

To be considered as authentic,

: | [one must be able to] distin-

.*"" guish between achievement

ettt tittittttuttetiteetartasttsntsassasesnesntaes ;- that is meaningful and significant
and that which is trivial and useless.

From SoundBites

...zoom in on what will most interest and
be applicable to your student community.
From Feature
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The Director’s Column

25 Years: A Retrospective
Anna Uhl Chamot, Ph.D., Emerita

The George Washington University

Dear Friends of the NCLRC, I am sad to
tell you that this will be the last issue of
The Language Resource. After 25 years
of operation, the National Capital Lan-
guage Resource Center will close its op-
erations on July 31, 2015. However, all of
its current resources for language educa-
tors will remain available at

, which is now housed at
the George Washington University’s
Graduate School of Education and Hu-
man Development.

I would like to express my deep apprecia-
tion for all the contributions that Sheila
W. Cockey has made as Editor of The
Language Resource. Her creativity, en-
thusiasm, talent, and leadership have
made our e-newsletter a valuable source
of information about current issues in
language education, as well as a treasure
trove of ideas, teaching techniques, as-
sessment approaches, technology, and
real classroom challenges and solutions.
Sheila joins me in expressing our grati-
tude to all of our contributors through the
years — and especially to our regular con-
tributors: Margaret Gonglewski, Anna
Helm, Marcel LaVergne, Sylvia Lillehoj,
Carol Marcolini, Christine Meloni, Jill
Robbins, John Ross, Belinda Saurat, Ja-
mie, Suria, Laurie Smith, various CAL
contributors, and YANA.

Established in 1990, the NCLRC’s focus
has been on meeting the national need for
the expansion and improvement of for-
eign language education by reaching out
to all foreign and world language teachers
and instructors across the United States.
For its first six years, this Language Re-
source Center was operated by
Georgetown University and the Center
for Applied Linguistics (CAL), with the
late James E. Alatis as its founding Direc-
tor. During this period we conducted re-
search on second language acquisition,
much of which involved the study of lan-
guage learning strategies. These studies
identified the learning strategies used by
effective and less effective language
learners in elementary schools, high
schools, and college contexts. Using the
results of this research, we conducted
classroom-based research with foreign

language teachers to find out how teach-
ers and students could benefit from
strategy instruction. In addition to re-
search in second language acquisition,
these first years also saw the beginning
of a long list of contributions to lan-
guage assessment conducted by the
Center for Applied Linguistics.

In 1996, the George Washington Uni-
versity joined the consortium, with three
Co-Directors: Dr. Alatis for Georgetown
University, Dr. Dorry Kenyon and later
Dr. Margaret M. Malone for CAL, and
Dr. Anna Uhl Chamot for GWU. At this
point, our focus shifted from predomi-
nantly research to professional develop-
ment, with an emphasis on less-
commonly-taught languages (LCTLs),
assessment, and dissemination.

Under the direction and inspiration of
Dr. Catharine W. Keatley, our newslet-
ter, The Language Resource, was re-
designed into its present format and new
features began to be added through the
years under the leadership of Sheila W.
Cockey. We developed three learning
strategy resource guides and a portfolio
assessment guide for teachers, as well as
The Essentials of Language Teaching
for university foreign language instruc-
tors. The Culture Club, conceived and
edited by Christine Meloni, provided
culture teaching methods and materials
for teachers. More recently we have
published Teaching World Languages:
A Practical Guide, a standards-based
methodology book for K-12 world lan-
guage teachers, and in the next few
weeks we will publish the Chinese and
Arabic versions.

Under the initiative and guidance of Dr.
Richard Robin, the NCLRC has also
provided on its web site a series of
webcasts aimed at developing listening
skills for intermediate college students
of Russian; later similar webcasts have
been produced in Arabic and Chinese.
New ones have recently been uploaded
to our web site.

All of these publications and resources
will continue to be available at no cost
on the NCLRC website at the George
Washington University

( ).

The NCLRC developed networks and
support for K-12 teachers of LCTLs,
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with a focus on Arabic and South Asian
languages. Dr. Keatley also spearheaded
the development of ACTFL’s National
Standards for Learning Arabic (2006)
and, with the late Dora Johnson at CAL,
conducted an annual survey of K-12
Arabic programs nationwide. Later, a
similar survey was conducted of K-12
South Asian language programs by
Anup Mahajan in collaboration with
CAL.

Numerous assessment initiatives have
been conducted by CAL as part of its
collaboration with the NCLRC. These
have included the Foreign Language
Assessment Directory, online assessment
training for teachers on using oral profi-
ciency assessment, CAL’s Simulated
Oral Proficiency Interview (SOPI), and
their Computerized Oral Proficiency
Instrument (COPI).

Professional development for foreign
language teachers has focused on Sum-
mer Institutes, workshops, and presenta-
tions at international and regional con-
ferences such as ACTFL, AERA,
NCOLCTL, and NECTFL.

The NCLRC has hosted the Annual
Meeting of the East Coast Organization
of Language Testers (ECOLT), and also
the International Conference on Lan-
guage Teacher Education in 2009 and
2013.

Throughout the years we had many
graduate and undergraduate student in-
terns from both Georgetown University
and The George Washington University.
Many of these interns have moved on to
careers in foreign language education
and assessment.

All of these activities would not have
been possible without the dedication and
creative efforts of the NCLRC’s direc-
tors, staff, and contributors. A special
thanks to the assistant and associate di-
rectors for their leadership during differ-
ent periods of the life of the NCLRC:
Sarah Barnhardt, Lisa Kiipper, Catharine
Keatley, the late Kristina Anstrom, Jill
Robbins, and Anup Mahajan.

A warm and heartfelt thank you to all
of you who have made it possible for
the NCLRC to fulfill its mission “zo
improve the teaching and learning of
foreign languages in the United
States.”


http://www.nclrc.org
http://www.nclrc.org

Feature Article

wSchnapp..” to it!: Authentic materials in the Classroom
Cindie Kelly, Spotsylvania County VA Public Schools

When I reflect on my career as a teacher
of foreign language, I am astonished at
what is readily available to us now in
comparison to the early days of my career
and I cannot help but think: We take so
much for granted. The beginning of my
career involved dittos, unwieldy, space-
gobbling filing cabinets, a typewriter, and
chalk and a chalkboard. The day I got an
overhead projector I thought I had died
and gone to heaven. What a novelty! I no
longer had to turn my back to the class-
room and I could keep notes ready to dis-
play from year to year. Using records and
reel-to-reel tapes to develop listening
skills was the order of the day. Acquiring
realia meant creatively borrowing it or
traveling to the country to purchase it.
Slide shows involved either buying ready-
made slides or creating your own by pho-
tographing pictures in books. Showing a
film was quite an undertaking; these were
only to be had through a central library
located in the state capital. Films had to
be ordered months in advance to ensure
availability. This meant knowing in Au-
gust exactly what you intended to use and
when with no guarantee that it would be
obtainable. Don’t get me wrong, we were
all thankful to have these resources, but
what a far cry in contrast to what we can
currently access!

Today with access to a plethora of au-
thentic materials being relatively easy, the
issue now at hand is in making the selec-
tion and then deciding how to implement
or use the selection. In the past, the deci-
sion of material selection was made for
us, and while most textbooks now incor-
porate authentic materials, the benefit of
selecting current material cannot be un-
derstated. The language in authentic ma-
terials has a purpose, is functional and up-
to-date, is contextualized, and often ex-
poses students to a wide variety of vocab-
ulary and structures. Selecting the mate-
rials yourself allows you to zoom in on
what will most interest and be applicable
to your student community. All of these
are important for keeping your students
excited and learning happily! At the
same time, you’ll keep yourself “fresh”
while tantalizing your students. This is no
mean feat for those of us not surrounded
by large communities that offer vibrant

cultural activities and frequent meaning-
ful interaction with native speakers.
Once you’ve selected your material,
some questions you may find helpful to
answer include when to use the materi-
al, for what purpose, and how to imple-
ment it. In other words, make your ma-
terial selection and then design back-
wards.

Designing backwards is the method I
used in implementing a German song,
and it is this song that will serve as an
example for how to use authentic mate-
rials. While many of us had been using
current songs for years, this song was
somewhat different. Why? It was a
children’s song and it had become the
Number 1 hit in Germany. Needless to
say, the topic became practically an
overnight sensation amongst German
teachers in the US, and not wanting my
students to be left out in the cold, I
jumped on the bandwagon. Initially I
used the song as a listening activity in
my Level 1 classes, but I subsequently
used the song in my upper levels, spe-
cifically targeting language usage in
both interpretive and interpersonal
modes. However, it often being diffi-
cult to find material suitable for Level 1,
I chose my initial activities accordingly.
The song’s language was not only sim-
ple, there was a wealth of topics buried
in the song, -- geography, a peek at fam-
ily relationships, and animal behaviors
for starters. My most difficult task
quickly became deciding what to do
with it, for what purpose should it be
used, at what point to use it, and with
whom to use it? It was clear to me that
the song’s purpose afforded a wealth of
opportunity. I was excited.

With my questions firmly in place (I
had already answered with whom I
would use it), I decided to use the song
as a listening, reading, writing, and cul-
tural comparison activity. That’s a tall
order for one song:
® [ started simply, by developing an
easy listening activity in which the stu-
dents circled words and structures that
they heard.

® My first goal was to have them prac-
tice the skill of “parsing”. I asked them to
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look at the words they had circled and to
guess what they thought the song was
about.

® Then we closed that portion of the
lesson by watching the music video and
subsequently, discussed if their predic-
tions matched what they had seen.

®  The next step involved the students
in a literacy activity in which they had to
circle, underline, and box-in various top-
ics and structures within the song.

®  Next, they read the song for content,
drew pictures to demonstrate what they
understood, and then summarized their
picture(s) in their own words. Thus the
song became an opportunity to develop
reading comprehension skills as well as
some writing production.

Finally, the questions came, “Why is a
children’s song so popular?” “What is
going on in Germany to make this song
an overnight sensation?”” and so we were
able to discuss and analyze a current top-
ic, compare the topic with our own com-
munity, thereby making connections.

While the Backwards Design strategy
guided the purpose and structure of the
song’s implementation, students devel-
oped a multitude of skills with the use
of one current authentic material. They
were thrilled, had fun, and came away
happy. Many of them ordered the song
as their ringtone — annoyingly cute. It
was a “home run” lesson, one which
quickly bumped up to the upper level
albeit in an immersion format.

To close, in contrast to yesteryear, the
arrival of the internet has resulted in a
veritable smorgasbord of authentic ma-
terials. Our role has changed just as our
world has changed and yet, our role
remains the same. I hope I have demon-
strated for you in this short essay how
exciting, fun , and interesting your les-
sons can be when you use authentic
materials, and I hope you are able to see
how you can do so. As for myself, I
will continue to be amazed that with a
simple click of a button, we are able to
bring current news, TV episodes, mu-
sic, articles, and podcasts, to name a
few, directly into our classrooms. The
world is quite literally available to our
students at the tips of their fingers and
we have an amazing opportunity to be a
part of that experience.



Business Language in Focus Column

Looking Back, then Looking Forward

Margaret Gonglewski, The George Washington University
Anna Helm, The George Washington University

Summer 2012, exactly three years ago, |
was asked to write a feature article for the
July/August issue of The Language Re-
source. The article, “Going global: Con-
necting foreign languages with business”
kindled the spark, and shortly thereafter I
started a regular column called Business
Language in Focus. In this final issue of
The Language Resource, we’ll take a
retrospective look at what we’ve covered
in those three years in this column and
invite you to continue the journey in a
new context this fall.

Three short years - three major themes

Over the course of three years, there have
been 18 Business Language in Focus col-
umns. Several articles were co-written
(including this one) with Anna Helm, my
long-time collaborator and Co-
Coordinator of GW-CIBER’s Business
Language Programs. While these col-
umns have covered a wide range of lan-
guages (German, Russian, Japanese, etc.)
and specific topics, it’s possible to identi-
fy three general themes or categories that
the majority of articles falls into:

1. Successful business language pro-
grams or courses;

2. Specific approaches for teaching
business languages;

Additional resources in support of teach-
ing business languages.

Join us for a brief trip down memory lane
to recall what has been covered in each
area!

Successful business language programs
or courses

Several articles provided readers with
descriptions and commentary on specific
programs or courses that have been de-
veloped by forward-thinking colleagues.
One example is Melissa Swarr, who in-
troduced a course in the area of language
for the professions, with the goal of Link-
ing language directly to the workplace:
Spanish for Healthcare. She saw a need in
her community and developed the course
to help students get the appropriate lan-
guage skills for their future career.

Another article featured a Russian pro-
fessor who went From Doubter to Be-
liever in Business Language Teaching.
Rich Robin at the George Washington
University started out skeptical that stu-
dents of Russian would be able to take
on the kinds of content or master the
complex interactive skills necessary to
“do real business” in or with the lan-
guage. Fortunately, he remained open to
learn from experienced colleagues in
business language workshops, and he
became not only a convert to the idea
but an expert in his own right, and read-
ers got to view his video chapters to see
just how far he has progressed in this
area.

Specific approaches for teaching busi-
ness languages

Another set of articles delves into spe-
cific methodologies, tools, and content
areas that synergize with commonly
held goals for teaching business lan-
guages. The key notion here is that there
are myriad areas of expertise and meth-
odological capabilities already pos-
sessed by language and literature teach-
ers that can be directly applied in teach-
ing business languages and cultures. The
hurdle for most is to first identify them
and then productively integrate them
into the field of business language
teaching.

One area of such overlap is the deploy-
ment of business cases, which are, at the
core, stories that transpire within the
context of business, with a protagonist --
often a manager or other decision-maker
in a firm -- who faces a dilemma that
needs to be faced using information
presented in the business case. One arti-
cle argued directly that The Case for
Teaching with Business Cases is strong
due to the pedagogical overlap with
literary analysis and its potential for
interactive teaching strategies, such as
role plays, in which students are placed
into the decision-making position of the
protagonist of the business case in ques-
tion. For anyone who is interested in
learning more of about business cases
and their benefits, the GW-CIBER e-
Handbook on Teaching with Business
Cases is a helpful introduction.
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Having highlighted the common framing
in methodology between business cases
and literary analysis, it is important to
acknowledge that at times it is necessary
to stretch the boundaries and acquire new
skills that are squarely planted in the dis-
ciplines of business and economics. The
article Teaching with Charts and Graphs
to Reach Common Core Goals presents
the benefits of transitioning to using in-
formational texts and supporting graphs
and charts to support the achievement of
Common Core goals. How to Create
Charts/Graphs for Use in the Business
Language Classroom can be intimidating
at first glance, but mastering a few simple
steps will go a long way.

In addition to solid methodologies and
tools, it is also of essence to consider
what topics interest, engage, and motivate
students in their pursuit of mastery of
their foreign business language and cul-
ture. One topic that meets these criteria is
green business and sustainability. The
article entitled It's So Fasy Being Green:
Addressing Environmental Sustainability
in the Business Language Classroom ar-
gues precisely that. These topics are now
one of the governing discourses of our
time. With this prevalence and interest, a
multitude of resources have emerged that
provide ample opportunity for interactive,
technology-based, and culturally rich
learning for business language learners.

Additional resources in support of
teaching business languages

Aside from the excellent programs,
courses, and teaching methods for busi-
ness languages that we have covered in
this column, we have also featured out-
standing resources that provide support to
teachers interested in delving into busi-
ness language and culture. The flagship
journal Global Business Languages was
the topic of the column in summer 2013:
Global Business Languages: A Valuable
Resource. It continues to be published
through Purdue University and serves as
one of the premier journals for articles
relating to languages for specific purpos-
es, which includes business but also sci-
ence, law, etc. Skimming through current
or back issues provides ideas and inspira-
tion for business language teaching meth-
ods and research.

We introduced you to the valuable web-
site of the Network of Business Language
Educators (NOBLE) in fall 2013 in the


http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-LinkingLanguageDirectlyWorkplace.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-LinkingLanguageDirectlyWorkplace.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-LinkingLanguageDirectlyWorkplace.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-Doubter-Believer.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-Doubter-Believer.pdf
http://nclrc.org/newsletter/Business_language/Business-GonglewskiHelm-BusinessCases-swc1.pdf
http://nclrc.org/newsletter/Business_language/Business-GonglewskiHelm-BusinessCases-swc1.pdf
http://business.gwu.edu/about-us/research/ciber/business-languages/cases/handbook/
http://business.gwu.edu/about-us/research/ciber/business-languages/cases/handbook/
http://business.gwu.edu/about-us/research/ciber/business-languages/cases/handbook/
http://nclrc.org/newsletter/Business_language/Business-charts-Gonglewski.pdf
http://nclrc.org/newsletter/Business_language/Business-charts-Gonglewski.pdf
http://www.nclrc.org/newsletter/Business_language/HowtoCreateCharts.pdf
http://www.nclrc.org/newsletter/Business_language/HowtoCreateCharts.pdf
http://www.nclrc.org/newsletter/Business_language/HowtoCreateCharts.pdf
http://nclrc.org/teachers_corner/business_language/Business-GonglewskiHelm-Environment.pdf
http://nclrc.org/teachers_corner/business_language/Business-GonglewskiHelm-Environment.pdf
http://nclrc.org/teachers_corner/business_language/Business-GonglewskiHelm-Environment.pdf
http://docs.lib.purdue.edu/gbl/
http://nclrc.org/newsletter/Business_language/Business-Gonglewski-GlobalBusinessLanguages-swc1.pdf
http://nclrc.org/newsletter/Business_language/Business-Gonglewski-GlobalBusinessLanguages-swc1.pdf
http://nble.org/
http://nble.org/

article Business Language Networking
through NOBLE. NOBLE’s mission is to
work with K-16 teachers who would like
to develop courses or programs “that inte-
grate the study of foreign language and
culture across disciplines, particularly
professional schools and career acade-
mies.” Founder Mary Risner is still hard
at work on the site, offering professional
development information, as well as op-
portunities like the NOBLE Webinar se-
ries. There you can learn about upcoming
webinar topics and view recordings of
past webinars. Following NOBLE on
Twitter is a good way to get daily nuggets
related to foreign languages and the pro-
fessions.

The next chapter

Omnipresent in this column all three
years was arguably the most important
resource for business language and cul-
ture education: the Centers for Interna-
tional Business Education and Research.
This Department of Education grant
program has made possible many of the
new courses, materials, programs, and
conferences reported on in this column
(see e.g., Business Japanese Immersion
Seminar: Intensive Learning from and
with Colleagues. Students, and the Busi-

ness Community and Snapshots from
the 2013 National Conference on Busi-

ness Languages).
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The recent competition for the
new grant funding, described in
the column last fall, brought Good
News for Language Teachers: A
New Grant Cycle for Centers for
International Business Education
and Research. That article points
to several opportunities for you,
dear reader, to stay connected and
involved. GW-CIBER, the au-
thors’ oft referenced home institu-
tion CIBER, has committed to
continuing this column on its
website as part of its Business
Languages Program; watch the
website for updates or write us at

ciber@gwu.edu to receive the

latest column by email.

NCLRC is proud to announce the

publication of the
2" edition of
Teaching World Languages:
A Practical Guide

A second edition of our popular free educational resource has just been posted on the web-
site. Divided into two sections, Principles and Practices, this easy-to-use book has chapters
that focus on areas of interest to foreign language teachers. It is designed to meet the needs

%

of all language teachers, regardless of the number of years or the language taught, and incorporates current best practices, includ-
ing the application of the Foreign Language Standards of Learning© and the Can-Do Statements®. The focus is on ways in which the
teacher can usher students along the pathway to increased proficiency.

Each chapter in the Principles section shares insights and guidance on the essential concepts, the standards, planning instruction,
handling assessment, and methods and motivation.

Each chapter in the Practices section addresses a specific standard, or portion of a standard, and provides many examples of les-

sons and activities in a variety of languages.

The authors had both the novice and veteran teacher in mind when developing the material presented here. There is something
for everyone and each reader should find that their own creativity is stimulated to develop their own resources, activities, and as-

sessments.

You will find this useful, practical, and free educational resource on our

. Each chapter and all supporting materials are in

easy-to-download pdf format. Information on how to use and cite the guide are in the Introduction. An extensive References and
Resources chapter, as well as a collected Appendix, round out the 15 chapters.

Teaching World Languages: A Practical Guide 2" Edition

©2014 National Capital Language Resource Center

©2015 NCLRC@GW The Language Resource


http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-NetworkingThroughNOBLE.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-NetworkingThroughNOBLE.pdf
http://nble.org/professional-development/webinars/
http://nclrc.org/teachers_corner/business_language/Business-GonglewskiCrawford-JapaneseCIBER.pdf
http://nclrc.org/teachers_corner/business_language/Business-GonglewskiCrawford-JapaneseCIBER.pdf
http://nclrc.org/teachers_corner/business_language/Business-GonglewskiCrawford-JapaneseCIBER.pdf
http://nclrc.org/teachers_corner/business_language/Business-GonglewskiCrawford-JapaneseCIBER.pdf
http://nclrc.org/newsletter/Business_language/Business-NCLRC%20BL%20Column%2005-08-13-swc1.pdf
http://nclrc.org/newsletter/Business_language/Business-NCLRC%20BL%20Column%2005-08-13-swc1.pdf
http://nclrc.org/newsletter/Business_language/Business-NCLRC%20BL%20Column%2005-08-13-swc1.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-GoodNewsGrantRenewal.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-GoodNewsGrantRenewal.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-GoodNewsGrantRenewal.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-GoodNewsGrantRenewal.pdf
http://nclrc.org/teachers_corner/business_language/Business-Gonglewski-GoodNewsGrantRenewal.pdf
http://business.gwu.edu/about-us/research/ciber/business-languages/
http://business.gwu.edu/about-us/research/ciber/business-languages/
mailto:ciber@gwu.edu
http://nclrc.org/TeachingWorldLanguages/index.html
http://nclrc.org/TeachingWorldLanguages/index.html
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Sound Bites for Better Teaching

Planning for Authentic Instruction

What would you say in the following
Marcel LaVergne Ed.D. situation?

Show three cultural differences between
the French and the Americans.

You need to know this for the test. Create a clothing ad showing the prices

Skip a line between each sentence. in euros and in the equivalent American

Restrict your essay to three pages. dollars.

How do you form the future tense of regular verbs? As a Spanish major, write your letter of

Include three irregular feminine adjectives in your application in Spanish for the available

dialogue. Spanish position in your hometown.
Classroom success -Worl d Success

According to Newmann and Wehlage (1), teachers need to plan instruction that will guarantee success beyond the
classroom by creating an environment wherein students use disciplined inquiry to construct meaning and produce
knowledge, products, and performances that have value or meaning beyond success in school. They have identified the
following five criteria necessary for authentic instruction: higher-order thinking, depth of knowledge, connectedness to
the world beyond the classroom, substantive conversation, and social support for student achievement. To be consid-
ered as authentic, they distinguish between achievement that is meaningful and significant and that which is trivial and
useless.

(1) http://www.ascd.org/publications/educational-leadership/apr93/vol50/num07/Five-Standards-of-Authentic-Instruction.aspx

Self Evaluation (no right or wrong answers)

Can you list examples showing the differences between lower-level and higher-level thinking? Which is more prevalent
in your class?

Do you usually lead the students to the answers or do you encourage them to discover them themselves?

How deep is the student knowledge of the concepts that you teach? Can they apply those concepts to new situations?
Are your students taught certain concepts just to do well on their tests or are they encouraged to apply them to the L2
world whose language they are learning?

How substantive is the conversation that takes place in your classroom? Is it mainly the recitation of facts or are stu-
dents encouraged to share ideas, express opinions, and question one another?

Do you encourage your students to take risks and to respect one another’s points of view?

Do you have high expectations of everyone or are some of the students shut out of the class participation because of
their behavior or lack of success?

TIP
Use the following chart to assess the degree (1 to 3) to which you apply the five criteria necessary for authentic in-
struction at the end of each week, or month, or marking period.

Higher order thinking 12 3

Depth of knowledge 12 3

Connect to outside world 12 3

Substantive conversation 1 2 3

Support for student achievement 1 2 3
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Ready to Jump Into Blended Learning?
Carol Marcolini, Hampton City VA Public Schools
Laurie Smith, Hampton City VA Public Schools, Retired

What is Blended Learning, you might
ask? Blended Learning is as simple as
using a website to post assignments or as
complex as integrating your curriculum
within a learning management system
(LMS) such as Blackboard or Schoolo-
gy. Jeff Pankin, John Roberts, and Mike
Savio at MIT, view blended learning “as
structured opportunities to learn, which
use more than one learning or training
method, inside or outside the class-
room. This definition includes different
learning or instructional methods
(lecture, discussion, guided practice,
reading, games, case study, simulation),
different delivery methods (live class-
room or computer mediated), different
scheduling (synchronous or asynchro-
nous) and different levels of guidance
(individual, instructor or expert led, or
group/social learning).”"

So, according to this definition, you
might be incorporating blended learning
into your lessons already. Ready to take
it a step further? And why would you
want to?

The advantages of creating a blended
online class outweigh the time invest-
ment. Naturally, creating something new
and making it work, personalizing it for
you and your students will take time but
once that initial investment is made, the
benefit to you and your students make it
worth the effort. Students will always
know where to find the assignments, due
dates, notes, and project descriptions. No
more lost papers, or excuses for igno-
rance of assignments. Train your stu-
dents to check the online class for as-
signments for when they are absent.
Show your parents how to access the site
so they can be part of your instructional
home team. Advantages are easier grad-
ing and fewer papers/folders/stuff to
carry home and back to school as well as
less copying, less frustration for both you
and your students. You will have in-
creased time to spend in the classroom,
devoting it rather to speaking and listen-
ing in the target language, which is the
goal of every foreign language teacher.

Here are a few of the best LMS options
that are free for individual teachers. Of
course, if you want premium features,
there are different levels from which to
choose. Always start with free as those
features will provide most of what you
need.

Schoology is the fifth most popular
LMS, according to Capterra®. Its ease
of use makes it great
for teachers and stu-
dents just starting to
use technology. The
clear interface
(landing page) makes

schooloagy ) =
leam. finding activities and

assignments simple
for students. Features that teachers

will love are the discussion boards,
calendar, third party apps you can link
to (like Vimeo and Dropbox). Once
you set up one class, you can easily
duplicate it if you have multiple sec-
tions of that same class or duplicate it
next school year and save valuable
time and energy. In addition you can
connect with other foreign language
teachers for collaboration!
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is the Facebook of education
which makes it attractive and intuitive
to students. Load your digital files into
your library, create
folders and organize
them, and you have the
basis for classes in
groups and small

edmodo groups.

is reasonably new but
provides teachers greater flexibility to
customize the look of
their online class.
@ Cool themes and
choice of fonts helps

you create an engag-
ing digital classroom

haiku

learning

All the LMS options mentioned give
you the ability to create lessons, assign-
ments, even flip your classroom if you
wish. Explore each and decide which
works best for you and your students.
It’s a great time to blend!

"Pankin, ., Roberts, J., & Savio, M. (2012, July 1). Blended Learning at MIT. Re-
trieved June 1, 2015, from http://web.mit.edu/training/trainers/resources/

blended learning at mit.pdf

*Top 20 Most Popular LMS Rankings (Infographics). (n.d.). Retrieved June 1, 2015,
from http://dp2web.blogspot.com/2014/11/top-20-most-popular-lms-rankings.html
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YANA: Classroom Advice
The End of the Year
Sheila W. Cockey

The End of the Year brings with it bitter-
sweet feelings: pride in how much our
students have accomplished, concern
over how much more might have been
accomplished had things been different,
eagerness about how they will fare in
their next course of language study, and
even a bit of melancholy over the good
byes that are always a part of the end of
the year.

It is at such a time that a review of the
past puts us in a good frame of mind for
what is to come...beyond the freedom
that summer often offers, that is. And so
it is with this column that we look back
to remember what we’ve talked about
and shared.

Classroom management

e engaging the recalcitrant learner,

e keeping the momentum flowing,

e embracing a closed textbook,

e accommodating the wide variety of
learning styles in one classroom

e incorporating a language club or
travelling

e using annual goals to improve stu-
dent proficiency

Teacher preparation and employment

e joining professional organizations

e maintaining good professional rec-
ords

e finding good materials

e reviving and maintaining strong
language programs

e locating good learning opportunities
for ourselves

e maintaining language skills

Activities for teaching culture and im-
proving proficiency abound throughout
all of the columns. For any teaching
point there is a variety of ways to bring
the information and practice to students.
YANA has explored many of these ide-
as and we hope that you have found
them to be useful. Perhaps, more im-
portantly, we hope they have stimulated
to create your own new ways to engage
students.
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This is our goodbye. We will move on to
new classrooms, new students, new
teachers, new situations in which we
learn new knowledge and share that
which we have collected through the
years. Thank you for being faithful read-
ers of this column and I sincerely hope
that you will go back through some of
them when you have a question or are
looking for a different approach. My best
wishes to each of you as you continue
your own professional journey toward
bringing the best there is into your class-
room to enhance the learning opportuni-
ties of your students.
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iBuen Viaje! Bon Voyage! JCy /1 B W SGuge Reise!, Buon viaggio!, ||- ™ %

Safe Travels to one and all!
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