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From the Editor’s Desk
Greetings! The fall brings new
students, new classes, beautiful
weather, and a host of
opportunities for starting anew.
We at NCLRC are taking each day
as it comes, now that we have
learned that we were not refunded
for the 2014-2018 cycle. However,
that does not mean that we will go
away. We have enough funding
remaining to enable us to publish
at least two more issues and we
are in the process of looking for
alternative funding.

In the interim, we will continue
with our newsletter. You will find

The Language
Resource

our regular columns, and one or
two feature authors to keep you
stimulated with exciting ideas and
websites. Articles appear, as usual,
under individual tabs on the
website and now in a full pdf file
ready for download.

Rest assured that as soon as we
know what our future holds, we
will let you know. In addition to
this newsletter we have updated
the calendar to include important
events. We hope you enjoy our
thoughts!

From Our Authors . . .

Teaching our students how to learn is
what we do every second of every day
in our classrooms. We do what we
can to prepare them to take their
language out of the classroom and
into the real world of information
exchange. After all, many of them
are in our class because they want to
be able to talk with someone in
another language.

From YANA.

We spend hours planning
engaging and meaningful
lessons to do everything possible
to assist in students’ learning.
Using the resources available,
we craft activities for our
students to practice speaking,
listening, reading and writing.
What about when they are
at home?
From Tech for Teachers.

Business languages ...

From Business Language in Focus.

provide students with concrete practical skills, like
culturally appropriate resume writing, while also emphasizing longer-term
skill development, such as analysis and interpretation of texts and graphs.
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Business Language in Focus
Margaret Gonglewski

Do Business Language Courses
Deliver? A Student’s Perspective

With the enormous investment—of
both money and time—that students
make in order to earn a college degree,
it’s no wonder they are eager to connect
what they learn in the classroom to
what they’ll be doing after they
graduate. Business languages fulfill that
need in a very direct way, providing
students with concrete practical skills,
like culturally appropriate resume
writing, while also emphasizing longer-
term skill development, such as
analysis and interpretation of texts and
graphs. But do these courses truly
deliver what they promise? In this
month’s column, we’ll get one response
to that question from a student who has
taken a business language course in not
one, but two languages: German and
Japanese.

An Unusual Double Language Major

Not many students major in, let alone
enroll in, two languages at the college
level, so from day one Rachel Crawford
had already set herself apart from most
of her fellow students at George
Washington University (GW). Having
started German in middle school and
spent two weeks in Germany in high
school, she decided to continue with the
language at college, placing into an
upper level course. Although Rachel
had equal interest in learning Japanese
at a young age, the opportunities were
few and far between in her hometown
of Indianapolis, Indiana. Not to be
easily deterred from her goal, she began
to study the language on her own and
was able to place into GW’s second-
year course.

For college double language majors, a
more likely pairing is with closely
related languages such as Spanish and
French. Rachel’s unusual decision to
major in both German and Japanese suit
her own interests, and time-wise it was
possible to manage because she started
neither from the introductory level. “I
would not have been able to graduate
with this double major in four years if |

Figure 1TheGerman green business Case
featured LaissezFair owners Inge and Steffi

had started from scratch in either
language,” she said. “I was also very
reluctant to choose one language to
major in over another. Fortunately, |
didn’t have to make that choice.”

Working through the major course
sequence in both language programs,
Rachel ended up with experience in two
business language courses. In the spring
semester of her sophomore year she
took the fourth-year level Business
German course. Just one year later,
after a semester in Japan, she completed
Advanced Japanese Composition and
Conversation 11, which had a
significant business language
component. Neither course was
required; she chose both as electives
that then counted towards each major.

In an interview earlier this month,
Rachel eagerly shared her take on the
value of her experience in these
business-focused language courses.

Course Content and Tasks:
Surprising Similarities...

While much of the content differed,
both courses addressed the topic of
green business. In Business German,
students spent three weeks on a German
green business case about an organic,
fair-trade t-shirt company called
LaissezFair, owned by two young
women in Cologne, Germany. They
read the case, watched video interviews
with the women in their shop and
learned about their business successes
and woes. After reading several articles
on German environmental
conscientiousness and business
Whereas German has different forms of

policies, students researched, proposed,
and presented potential solutions to
LaissezFair’s problems.

One unit in the Japanese course was
similarly focused on environmentally
friendly business practices, specifically
on cases involving recycling and
upcycling. An example was one
Japanese university that sells recyclable
bento boxes (a type of pre-packaged
lunch). After eating, consumers could
peel off a plastic lining from the bottom
of the container and deposit the box
into collection bin or return it to the
university store to receive a modest
deposit (a few yen). The article
discussed some of the benefits and
limitations of the program, one
limitation being a less than 100% return
rate on the boxes. The class discussed
potential improvements to the program
in increasing return rate and raising
awareness throughout the campus about
the program. For upcycling, students
read an article about a U.S. company
that partnered with a Japanese company
to transform discarded cloth pieces into
unique fashion items.

Working within these green business
units in both business German and
Japanese, Rachel learned to analyze the
data presented in charts and graphs and
even make data-supported predictions.
In both classes, she was further
challenged to synthesize this
information with the business case
tasks required of her.

Cultural aspects of business played a
large role in both classes as well,
Rachel noted, taking students well
beyond mere vocabulary list of business
terms that is often the stereotype of
business language classes. “It’s not
only a matter of understanding the
words, but also why someone said what
they did.”

... and Noteworthy Differences

Unlike developing a business case
solution for the German company in the
green business unit in Business
German, the output in the Japanese
green business unit was more general:
Students had to identify and research a
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Japanese company engaged in either
recycling or upcycling and then arrange
a Skype meeting to interview company
representatives about their green
business model. They were to write up
a blog entry, to be posted on the class
website, presenting what they learned.

Because contacting and setting up an
interview with companies turned out to
be more difficult than expected, some
students—Rachel included—relied on
information found on the company’s
website to complete the blog
assignment. Nevertheless, Rachel found
the entire process useful. Even without
receiving a reply or landing the desired
interview, she had learned how to write
a formal email, and had practiced
interview techniques in class.

Another major difference in the two
courses, according to Rachel, was the
explicit focus on grammar that was a
major component of the Japanese
course. As Rachel explains, the
language used in formal settings, such
as in talking to your boss or a coworker
ranked above you, differs more
drastically than it does in German.

“you” for direct address (the du, ihr,
and Sie-forms), Japanese employs
entirely different verbs for formal
contexts -- verbs that would not be used
in an informal context. For instance, the
verbs to go, tocome andtobe ( 9
ikue 4 kurue ™ iru) are all
expressed as ™|k [ < Lk (irassharu)
when speaking to or of a person of
higher rank. More time was therefore
devoted to introducing and practicing
such forms in the Japanese course than
in Business German.

Bottom Line: Business Language
Courses are Valuable

When asked if she sees herself as a
future businessperson, Rachel said she
is unlikely to ever go for a business
degree. Still, she sees the importance of
business in the world that she’s about to
enter: “I don’t see myself as the formal
suit-wearing business type, but you
can’t get away from business situations
today. Some day soon I’ll have to do a
job interview; I’ll probably be working
in an office; I’ll be interacting with

“Even if you’re not going to continue
with the language, you’ll use the
skills you’ve learned in other
contexts.”

Rachel Crawford

business people in formal and informal
settings.” Because she has taken these
two business language courses, Rachel
feels armed with skills, knowledge, and
critical awareness that will be
applicable in a professional setting but
also beyond.

Rachel notes that she would
recommend business language courses
to other students no matter what their
future career plans, and whether or not
they will ever live and work in the
second language setting. “Even if
you’re not going to continue with the
language, you’ll use the skills you’ve
learned in other contexts.” To her, non-
business contexts could include the fun
of reading Japanese manga or watching
German movies, where she can now
better understand and interpret
character motivation and
interrelationships, as well as twists and
turns in the plot—thanks, in no small
part, to her experience in business
language courses.

Author’s Note: The German green
business case and the Japanese module
were developed by GW faculty with the
support of the GW Center for
International Business Education and
Research, a Department of Education
grant. For these and other business
language teaching materials, visit the
GW-CIBER Business Language
Programs Overview page on the GW-
CIBER website.

Sound Bites for Better Teaching

Classroom language vs authentic real

life language
Marcel LaVergneEd.D.

If we are to prepare our students to
converse in L2 outside of the
classroom, it is important that they also
engage in spontaneous language in real-
life situations in the classroom rather
than mostly engage in language
activities designed to practice
vocabulary and grammar. In most
cases, the students speak to practice
speaking because the teacher tells them
to in order to get a good classroom

K

participation grade. The teacher-
initiated topic of conversation is very
rarely of great interest to the students,
does not fill an information gap, and
has no intrinsic value. In the common
question and answer format, it is
usually tied into whatever activity the
teacher has planned: homework
correction, reading assignment,

individual project, etc. Too often, the
teacher concentrates on how correctly
students speak rather than pays
attention to what they have said.
Authentic language is spontaneous,
arbitrary, and unrehearsed and what is
said is potentially interesting to the
participants. People speak to get
something, to solve a problem, to reach
a decision, to provide information, or to
make a social contact.
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Self Evaluation(no right or wrong
answers)

Do you conduct classroom management
in the target language?

Do you plan activities that encourage
students to initiate the conversation or
do most of the activities cause the
students to react orally to something
you have said?

Do you encourage the students to speak
about topics that interest them on a
regular basis?

Do your students speak in the target
language because they want to or
because you want them to?

If authentic communication happens
when speakers tell their listeners
something new that they don’t already
know, how much communication
actually takes place in your classroom
on a weekly basis?

Can you categorize the type of speaking
that happens in your classroom?

Is the motivation to speak intrinsic
(personal interest) or extrinsic (a good
grade)?

What is more important, accuracy or
fluency?

Which happens more in your
classroom, interpersonal or
presentational communication?

Do you expect your students to speak
the target language with you both in
and out of the classroom?

SoundBitesTIP

To encourage authentic communication in the classroom, every Monday
you and the students can discuss how you spent the weekend and what you
planned to do but did not. In an advanced class, you can let the students
discuss current events of their choice.

Technology for Teaching

4 Great Tech Tools to Support
Student s’ |l ndep:
Carol Marcolini, CITT for

Hampton City Schools and

Tracy Smith, Retired CITT from
Hampton City Public Schools

We spend hours planning engaging and
meaningful lessons to do everything
possible to assist in students’ learning.
Using the resources available, we craft
activities for our students to practice
speaking, listening, reading and
writing. What about when they are at
home? What free or low cost resources
are available to students?

DuoL.ingo is one of the
best free apps that is
available across
platforms. You can find
it as a Google app, in the
iTunes App Store and Google Play
store. The typical US foreign languages
(German, Spanish, French) have
courses along with others widely
spoken in Europe and other parts of the
world: Dutch (Netherlands), Italian,
Portuguese, Danish, and Irish.
Duolingo is based on the latest
trend of gamification of curriculum.
Assuming that students willingly play
games over and over until they have
mastered a level so they can advance to

\;{/

the next, Duolingo encourages constant
practice and rewards students with
points for streaks of consecutive days
played. Speaking, listening and
translation are tested through fun
activities. Instant feedback on incorrect
answers keeps students from
reinforcing poor habits or

misunderstanding.

w practice is Brainscape.
Teachers can create a set of

flashcards and share with students or

allow students to collaboratively create

a class set. If you wish, you can

purchase a Premium Set.

Once the flashcards are created,
share the URL with students or add
students yourself. This program, based
on cognitive research, utilizes targeted
repetition of missed material on the
flashcards. Brainscape allows teachers
to monitor students’ progress and time
spent studying the cards so that you can
help steer individual students to
strategies that work for them.

byki Byki Express is the
free (AKA “lite”) version of
Transparent Language. Many languages
are offered with this program and
students can upgrade to Byki Deluxe if
they have mastered the free version or
prefer to be challenged with more

Another great tool for
student independent

extensive content.

Benefits of Byki Express are that
students hear the language from native
speakers, learn language in useful
phrases, read and write phrases to
improve long-term learning, and track

their progress.
If your students are
older and want to

"busuu.com
the longuage learning community!
connect with a native

speaker while learning the language,
Busuu may be for them. In addition to
Spanish, French, German, and English,
Busuu has other languages not as
widely served by technology available
such as Japanese, Chinese, Turkish,
Italian, Polish, and Arabic. This is truly
exciting for students who desire to learn
a language not offered at their schools.

Busuu is crowdsource powered and so
students can make one-to-one
connections while language experts
create the content in the courses. Apps
are free and available both through
Apple and Google Play.

Naturally, the resources you provide
your students are meaningful, but
allowing students to choose options to
practice on their own encourages their
dedication to learning the language as
well as letting them target the resource
that supports their learning styles.
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YANA: Classroom Advice
Sheila W. Cockey

How do we teach learners how to
learn?

Teaching our students how to learn is
what we do every second of every day
in our classrooms. We do what we can
to prepare them to take their language
out of the classroom and into the real
world of information exchange. After
all, many of them are in our class
because they want to be able to talk
with someone in another language.

There are many ways in which we
prepare ourselves for this challenging
task that we have set before us. We
spent many years taking classes to learn
“the what” and “the how” of language
teaching. Now that we are teachers,
some of the ways in which we continue
to prepare ourselves include:

e Sharing with colleagues in our
school or district,

e Attending professional
conferences, such as ACTFL,
SCOLT, a language-specific one,
or a state one,

e  Networking with others,

e  Keeping abreast of new trends and
research through reading,

e Taking courses, workshops, or
institutes either in person or on-
line, and

e Travelling, or at least participating
in local language-centered events.

Once we had the degree and secured the
job, the arduous work of designing
effective learning really began.

Generally, we often teach the way we
were taught, and why not? That
method certainly worked for us and
therefore it is a good method with
which to start, but we cannot stop there.
Other people learn in other ways, have
other interests, and are motivated by
other goals. That’s why we participate
in continuing education opportunities:
to expand our methodology and
knowledge so we become better at what
we love to do: sharing our love of
languages with others.

Keeping in mind the actual processes
involved in learning anything, we
carefully adapt those processes to the
multi-sensory challenges that learning
another language presents. In general,
strategies such as modeling, repeating,
practicing, collaborating, and reflecting
are the bread and butter of language
learning. What are some of the things
we do to excite our students and lead
them through the language learning
process?

Allow the students to watch us learn.
What do we do to learn a new set of

vocabulary? New pronunciations? New

content? Model and allow them to

mimic what we do: how we shape our
mouth and tongue to pronounce
something correctly; how we associate
new knowledge with prior knowledge;
what we see when looking at a picture
or video; what we do when we read.
Sharing our own experiences, good and
bad, frustrating and rewarding, with the
students works to show them that the
process is not an even one, that there
will be difficult times, and that there
will be success at the end. They need
to understand the constant work that is

required, both in and out of class, in
order to achieve their goals. If we tell

them about our disappointments as well
as our successes, we will inspire them
to work through each step of the
process.

Give the
students many
and varied
contacts with
the material. A
colleague once .
said that to learn a new vocabulary
word one needs at least 40 contacts
with it. Contact isn’t just through listen
and repeat; it is in paired practice, peer
writing and editing, group
presentations, listening to recorded
material with or without visual
accompaniment, and individual
contacts through listening, speaking,
reading, and writing, always including
culture. And don’t forget giving them
real-world opportunities in or out of the
classroom

Road
to

Success
[ =

Provide clear, concise, and attainable
goals and guidelines. Be sure the
material is broken down into
manageable, sequential building blocks
that will fit together sensibly at the end.
Provide directions that include enough
of an environment in which to place the
material, sufficient information about
what is to be included (culturally and
structurally), and a guide for how the
product will be assessed. This is as
important for a 1-minute paired practice
session as it is for an end-of-course
project presentation.
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Prepare for each day with both
short- and long-term goals in mind.
Each day should be the same, to lend a
sense of comfort and predictability,
while containing challenge and the
unexpected, to lend a sense of
adventure. Students choose to become

fully engaged in activities that catch
their interest, spark their curiosity, or
simply provide them with a
surmountable challenge.

Modify the story-telling by providing
different stimuli or by asking for a
different product. Expect individual
work sometimes, paired or group work
at others. Above all, each day should
provide a solid ground work for the
next step and each week should have a
culmination signifying achievement, all
of which lead to attaining the over-all
goals of the course. Be sure the
students know and understand the
immediate, interim, and long-term
goals.

Our goal is for the learner to assimilate,
or own, what they are learning. Once it
becomes theirs it becomes useful.
Much of what | say here is not new, but
it bears repeating, especially as we start
a new academic year and everyone is
energized. This energy is contagious
and we need to take advantage of it by
injecting something different into the
daily routine to brighten things up and
catch everyone’s attention.

We will take a closer look at some of
these strategies, and others, in more

detail throughout the coming year.

*All images are from Google Images.
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